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INTRODUCTION
Clinical Legal Education (CLE) is a popular teaching and learning methodology used by law schools across a number of jurisdictions. 1 There is rich international literature spanning over decades on the educational value of the use of CLE 2 however, in the attitudes, and beliefs, 12 with students taking a greater role and responsibility for their learning, preparing for continual lifelong learning and professional development. 13 Using the insight of students' learning obtained through the phenomenographic methodology, this study seeks to test if students believe they have developed the skills and values of professional responsibility. It must be clarified that this study was unable to test if the students have actually gained or improved these skills.
GAPS IN THE LITERATURE
CLE has been advocated as the gold standard for delivering a successful legal education curriculum. and educational value, CLE is a teaching and learning methodology used widely across law schools across the globe. There are also conferences and forums for academics to share best practices in CLE. 17 It has been argued that assumptions are made about the educational benefits of CLE to contribute towards a student's skills and professional development. 18 This is based on the lack of testing and evidence of data showing actual learning and development through CLE. 19 It must be noted that the literature on CLE is rich, encouraging and offers an extensive amount of support for new clinicians and law schools new to CLE, 20 describing how it works, different models of CLE and the skills gained through a CLE study. However, despite the support for CLE, there is little evidence in existing literature to help academics understand how, why and in what context clinics can deliver the educational benefits and to explain the relationship between CLE and the practical and professional development of law students.
http://archive.carnegiefoundation.org/pdfs/elibrary/elibrary_pdf_632.pdf Also known as The Carnegie report 17 Conferences such as the International Journal of Clinical Legal Education conference held annually across the globe, and forums such as the National Institute for Teaching Ethics and Professionalism set up by Georgetown University and in the UK by City Law School are leaders in the areas of CLE and professional responsibility.. 18 It has been questioned whether it is the CLE itself or whether some other form of teaching methodology integrated into the CLE programme of study might help contribute to professional responsibility. 21 Bergman's work on Clinical Legal Education is a useful starting point to this research paper.
Two major studies on CLE have taken place. First, in 2008, an insightful study by The Predictors of Successful Lawyering Project 22 surveyed members of the legal profession and judiciary, law academics, students and clients on lawyering skills and competencies. Although this study was most valuable in identifying the key components of effective lawyering, it did not address the mechanisms through which legal education can support the acquisition of these skills (thereby making a case for or against clinics).
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The year after, another study by an Australian law school 24 surveyed students in the third year of the law programme and followed their professional journey for two years after graduation and found that students who received clinical training were more often than not more willing to undertake pro bono work than those without clinical 21 Bergman, P. (2003) Both these studies are really useful as they offer valuable insight into how clinical experience may have helped shape a future lawyer but they have yet to investigate any data from which to establish a relationship between the clinical experiences and the acquisition of lawyering skills and development of professional responsibility.
Aaronson's 26 paper had set out to establish good lawyering skills and concluded that the facilitation of cognitive and emotional development in students will provide them with a solid foundation to become lawyers who are able to fulfil key responsibilities.
Similarly, Breger's 27 paper featured a law school's effort to teach professionalism, using a variety of techniques and covered a variety of subject matter and O'Grady's 28 paper questions whether collaborative learning in a law school clinic adequately prepares students for practice. All this rich research is valuable in discussing the benefits of CLE, however the research does not provide insight into the validity of clinics through a methodological framework within the context of their research questions. Neither do the papers investigate and establish the extent clinical experience serves in the development of professionalism and lawyering skills. work on teaching students to act like a lawyer investigates the type of lawyer we want students to act like and leads the current literature on lawyering skills, values and characteristics of professional responsibility. However empirical research on the relationship between CLE and professional responsibility could have added some useful insights into why the characteristics identified were relevant for professional practice.
IDENTIFYING PROFESSIONAL RESPONSIBILITY
The formation of professional responsibility in law students has been of global interest amongst the legal professions. 44 These can be found at http://www.qaa.ac.uk/en/Publications/Documents/SBS-Law-15.pdf which sets out the key characteristics and skills a graduate of law should be capable of demonstrating. Some of these include intellectual independence, self-management, awareness of principles and values of law and justice, and of ethics, study in-depth and context of substantive areas of law, ability to conduct self-directed research, ability to interpret a range of data, ability to tolerate ambiguity and deal with uncertainty in law, ability to produce a synthesis of relevant literature, critical judgement of the merits of particular arguments, ability to apply knowledge and understanding to offer evidenced conclusions, ability to communicate and engagement with their own personal and professional development, and academic integrity" -Benchmark standards, section 2.4, p. From reviewing the literature and through a degree of consensus from this and my own views, I have developed a range of learning outcomes in table 1 below which could be incorporated into clinical modules to help students learn and demonstrate professional responsibility. Within this study, these learning outcomes will assist in forming a basis for a definition of professional responsibility which will be used to 46 Ibid. 47 Ibid. 48 Hyams, R. (2008), supra 30. 49 Ibid. Further, the CLEA Best Practice Report provides a comprehensive list of "good lawyer" traits which includes the ability to make competent judgements: integrity; honesty; diligence; fairness; courage; wisdom; compassion and balance -The Best Practice report, supra 50, p. Values and behaviours of professional responsibility through:
• Upholding the standard expected of the profession 66
• Being reflective and responsible about own behaviours and actions to ensure continuous This framework of learning outcomes will be utilized throughout the study to: the phenomenon being studied.
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A phenomenographic method is relevant for this study as the research aims to study students' lived experiences and conceptions of professional responsibility. The existence of variation in experiences is founded on the hypothesis that individuals experience the world in unique and different ways.
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The data was collected from 36 self-selecting participants and the breadth of the representation of the participants across the second and third year programmes has provided 'useful insight' into the different ways in which CLE had facilitated awareness and development of professional responsibility in students.
The findings from this study will be analysed to find evidence of students' awareness of professional responsibility (as outlined in the learning outcomes in table 1) which students feel they may have developed after a clinical module. From these findings, it is hoped that we will be able to better understand and improve the use of clinics to draw out the desired learning outcomes of professional responsibility most effectively.
Sampling, interviewing and transcription
A pool of 36 participants was drawn from a second and third year class in the law programme through a self-selection process. The second year participants had undertaken nine months of a CLE curriculum and the third year participants have had It is acknowledged that these questions make the assumption that there is a link between the CLE experience and professional responsibility, however questions (a) and (b) are addressed first to determine whether the participant is able to articulate an awareness of professional responsibility before the more direct questions to establish link is discussed in questions (c) to (e).
In a phenomenographic study, critics may question the credibility of the data gathered because of the conversation between the researcher themselves with the participant and the potential lack of independence from the study. I was also mindful of the potential differences in the use of language and meaning in interview data. As such, there was continual clarification of intended meanings through follow up questions so that assumptions were minimised.
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I avoided offering alternative phrases or more accurate expressions; instead I listened attentively. Throughout the interviews, I was thoughtfully analysing the data I was hearing, to confirm the categories identified from previous dialogues, to discover emerging categories, and sometimes to reject some categories which I had previously identified. My aim during the data gathering and data analysis process was to engage fully with participants' lived experiences to understand their conceptual meanings.
Other limitation include data collected at a certain point in time may not sufficiently represent the perspectives of the entire student population in the law department.
Further, due to time constrains, no pilot interviews were used to ensure the questions were phrased clearly. However, it must be acknowledged that although the questions could have been refined, it sufficiently captured the essence of the research.
Data analysis process 83
In this study, Sjöström and Dahlgren's (2002) data analysis steps were implemented.
These are:
1. Familiarisation -To fully comprehend the conceptual meanings of the participants' experiences and to demonstrate reliability between the data obtained and the categories in describing the ways in which a phenomenon is experienced. The interview notes were read three times throughout the process to ensure that the data and categories were linked. collectively rather than the conceptions of individual participants. 85 As such, the interview notes were interpreted collectively rather than individually, with cautious awareness of language differences and choice of terminology used during the dialogues. Each participant's dialogue notes were analysed as a whole rather than by way of extracting individual answers from the notes, which helped maintain the intention, expressions and essence of the conversation.
2. Initial grouping -similar emerging themes from the dialogues were grouped together. The result was a number of different groups of data.
3. Comparison of groups/categories: re-reading and re-analysing the data to confirm the initial groupings and then comparing each of the groups to show the differences between them.
4. Labelling categories -Themes were drawn out from each participant's dialogue notes. Similar themes were grouped together to form categories. It must be noted that the epistemological stance taken in this study is that of social constructivism where variations in the way we view the world and what is around us are attributed to our own experiences and existing knowledge.
As such, it is acknowledged that the categories for the same phenomena, in this case CLE and professional responsibility can vary depending on the group of participants and different researchers' ability to develop different categories from the same data. conceptions, understandings and experiences of the participants 87 and how the categories described correlate together.
RESULTS OF THE STUDY EVALUATING THE EXTENT OF PROFESSIONAL RESPONSIBILITY GAINED
This paper aims to determine the extent to which students believe they become more aware of professional responsibility and the level of proficiency required for a clinical experience.
The discussion of results presented below is taken from the individual answers obtained from the interviews. The information from the interviews were summarised collectively to obtain the main themes in the dialogue before attempting to preliminary group similar answers, thereby drawing out the categories of description.
Attention was given to language differences and choice of terminology used by the participants.
The results of the study demonstrate some useful insights into students awareness of how the CLE experience has helped with development of professional responsibility.
The knowledge, skills and values will be discussed below. The challenges faced during the clinical module will be addressed in the reflection section with the aim of identifying enhancements to better utilize the module. 
Students' awareness of developing knowledge of professional responsibility through application of the law to actual problems
The findings suggest that students believed they were capable of demonstrating knowledge of professional responsibility through the opportunity to develop a clear understanding of how the law applies in a practical context, being able to identity the key areas of legal issues within a case, an improvement in the ability to research the necessary areas of law.
Participant 5: I leant what the day to day life of a lawyer would be like through the integration of practical work in our studies…This experience has helped with improving my level of responsibility, and to think about the skills expected of a lawyer and to use my subject knowledge in practice. It was interesting to learn how the law applies in practice, and in my view it is a common sense approach rather than a straightforward application of legal principles.

Participant 27: I am really proud of myself…I didn't think I had it in me to handle a real case…real client. I was able to resolve the problem for the client in a way that required me to think for myself, research all the necessary law, understand and apply these to the facts and make a decision using all the information I had on the best course of action for the client. I also made decisions on practical solutions based on my knowledge in the area …and the client seemed very pleased…
Participant 30: When a client comes in with a problem, usually there are a number of issues which need to be addressed -some of which are straightforward, some are practical issues, some are more complex confidence related issues and others are evidential and legal issues. I have learnt to draw out the different types of issues after a preliminary client interview and tackle each one… This was a skill that wasn't easy to master however as I became more familiar with the subject knowledge and procedures, it became easier to draw out the issues …Detailed research also helped with this and a better understanding of the application of law was really helpful too… I feel that I have grown to develop these skills over the past year.
Students felt that the clinical experience allowed them to take these skills further to demonstrate improvement in the analysis and application of research to the client's problems and the ability to offer suitable solutions through the process of reasoning and decision making. 
Students' awareness of developing knowledge of professional responsibility through learning to solve a client's problem
Most students identified improvement in the process of problem solving as a key skill which improved through the clinical module. Some students explained that that they gained new insights into the application of the law but none were comfortable with trusting their own understanding from new knowledge which was being developed and constructed as a result of the experience. 
Participant 35: During the negotiations I felt I coped well even when it was necessary to think on my feet and I was only able to do this because of the preparation I had done and having a clear understanding of the case.
Work is also needed across the entire law programme to build in further opportunities for legal research. Being able to exercise appropriate judgement in resolving a client's dispute is an essential skill for a lawyer. Further work is needed in the clinical module and across the full suite of modules in the law programme to embed opportunities for students to undertake reasoning and judgement skills.
Students felt as if the horse was put before the cart in some instances of the CLE experience
Independent research was a key skill demonstrated by all students, although there were varying degrees of corrections and omissions in the work. Students commented that the responsibility of undertaking independent research, and making decisions on offering solutions to clients were the two main challenges they faced because of the lack of experience of exercising academic freedom in other modules. Further questioning is needed to gather specific details on why students were not confident in trusting their research and understanding skills. 
Participant 27: Feedback on performance or preparation…has really motivated me and encouraged me to pursue a career in law…I have understood the law in a much clearer and substantial manner…Research skills improved and I feel as if I now understand what analysis means -looking into cases and facts in a way that helps discern the key pieces of information. The case I worked on also showed that I have reasoning and decision making skills, which I hope to improve over time, with further legal case work.
The evidence suggests that a number of the key lawyering skills of professional responsibility were developed in this module. These include team working, although there were some challenges in appropriate work between team members, problem solving, paying attention to details, reasoning and decision making skills and working responsibly and under pressure to tight deadlines. An assumption can be made based on the office and case management work that students have had to undertake independently, alongside the various skills and research that has been developed over the course of the module. The interview however did not delve further into establishing whether there were any improvements to the existing professional skills which students mentioned they had developed.
Student's awareness of their development of lawyering skills through effective, accessible and clear communication
There was good evidence to claim that students understood the effective techniques to establish client rapport, understanding of good questioning and listening in client interviews with the aim of gaining as much details from the client, and knowledge of some effective strategies for use during negotiations. Using this existing knowledge, students felt they were able to plan and execute their own way of dealing with a client. From this analysis, it is clear all students were working responsibly and were dedicated to find the best solutions for their clients, however there was insufficient evidence to suggest that students had thorough knowledge of the key values and characteristics of professional responsibility, as identified in table 1 of this paper.
Students were capable of demonstrating practical skills alone through their commitment to do right by their clients such as through sound practical application of the law, good research, effective communication and employing good strategies for problem solving.
Students felt they lacked the understanding of what competency actually means
However, the findings confirm that not all students had this existing knowledge and many went into interviews without planning an agenda or setting out gaols of the task, let alone go in equipped with the knowledge of good practice. There needs to be introductory and refresher workshops highlighting good practice in key lawyering skills, for students to use this as a foundation.
Because of the lack of existing knowledge on good practice, there were many students who felt that they could have been more prepared, anticipating what to expect and as
I strived to do what is right by my client within the codes of conduct.
Interestingly however, the findings show no link between the clinical experience and a strong desire to serve the community in the context of pro-bono work. This is intriguing because most students had mentioned during their admission to the law programme that they wished to fight for what is right and facilitate access to justice for all.
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Possibly, more specific questioning is necessary to form a better opinion on the motivations to support the public through the CLE module.
However, whilst developing competent problems solving skills, there was insufficient evidence to suggest that more often than not students were able to recognise any ethical challenges that may be present in their cases, unless prompted to do so by a supervisor. Nevertheless, it was evident that students took a narrow view in understanding ethical behaviour and legal ethics to mean working in a way that does not contravene the codes of conduct. 
I do think though that being committed to the client, to the case and to the law is important and that is what being ethical is about perhaps?
Questioning in this area suggested that students were unaware of some of the basic ethical and professional constrains. Initial teaching and refresher workshops in this area are necessary to give students the confidence to identify and address similar issues in the future.
Students felt that it was ok to make mistakes, but most importantly learn from them
It is evident from all students interviewed that being able to reflect critically had helped improve their performance in future lawyering tasks, and students began to identify areas for improvement and set out action plans to achieve their goals. More work is needed to support students through the reflective process to help draw out specific areas of professional responsibility development. 
Illustration of variations
The table below has been created by mapping the findings from the study to the professional responsibility learning outcomes set out above. The table shows The findings from this study indicate that further work is needed prior and during the clinical experience to give students adequate knowledge to understanding the depths of the standard expected of the profession, which should be embedded into the design of the clinical module with clear learning outcomes to be reflected upon and assessed.
As such, there needs to be some introductory theoretical sessions on good practice of key lawyering skills, values and characteristics which will help students learn how to become competent in performing a task. Then, the student will be guided to articulate a plan for how they intend to perform a particular skill. This knowledge can be used to compare the performance actually exhibited.
After a clinical session, it would be useful to hold a peer debrief to share experience between students on how the actual performance related to the planned performance, 94 
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In many instances, the findings from this study indicate the effectiveness of the time, space and guidance provided to reflect. Reflective practice of involving 'How I can improve' is designed to entrench learning from experience by assisting students to think critically on the basis of experience and feedback, to improve the continuing work on behalf of the client and help students to understand the qualities of their work
to date and what to do to improve those areas which are less developed. 99 Bergman suggests that reflections can expose students to new understanding in a constructive and explicit way, rather than just hoping that students will absorb the important lessons of how to behave in a professionally, ethically and responsibly simply through a clinical experience. 100 As such, it has been argued that the need to embedded reflective practice is a developmental path to a higher level of professionalism. 101 The clinical module featured in this study requires students to write a detailed reflective 102 account about preparation for a task, how they performed and how they intend to improve taking into account the theory of practice. In this paper, the findings have shown that students have begun to develop critical thinking about their performance and methods to continuously improve.
Some of the generic questions students were asked to reflect on at the start of the module and then to evaluate this at the end of the module include questions such as: However, from reflecting on the findings, it is proposed that a more constructive approach to reflection would help to explicitly draw out the key learning outcomes of professional responsibility. Constructive reflection is built on the premise that learning is an active process, necessarily situated to construct knowledge 103 rather than acquiring it through a detailed and guided cycle designed to assist the students in deeper and more personalized engagement of learning. From reviewing the findings, a proposed constructive reflection cycle has been illustrated in table 3.
Constructive reflection requires the active role of the tutor to help students construct knowledge. 104 Tutors are encouraged to provide clear questions or statements aligned to learning outcomes which creates a robust framework for students to question themselves and their strategies, formulate ideas, action plans for improvement after the clinical process. Through the constructive guidance, students are able to construct their knowledge actively, aligned to the aims and outcomes of the module.
As such, it would be useful for students to use the professional development matrix designed in table 1 of this paper against which to evaluate themselves. Students will be directed to identify the skills and values of a good lawyer as currently being required, but more specifically using the skills and values now identified as key components of professional responsibility. This will help serve two purposes: It will 105 See table 1 on pg.7 of this paper which comprises of the fundamental knowledge, skills and characteristics of professional responsibility.
enable students to develop the life-long skill of self-reflection and continual improvement and it will give students the opportunity to become familiar with the requirements for competent practice.  Consider the steps that will be put in place to bridge the gaps identified. This study indicates that initial teaching and refresher workshops on professional responsibility are necessary to give students the confidence to identify and address similar issues in the future. It is also necessary to highlight good practice in key lawyering skills. 106 The MacCrate report, supra 7, The Carnegie report, supra 16 and The Best Practice report, supra 38. 107 In Section C of recommendation 8, the MacCarte report recommends law schools to undertake a skills audit to determine which of the skills and values described in its Statement of Skills and Values are presently being taught in its curriculum.
taught across the programme and how they are taught. Findings indicate that it is helpful for students to understand the learning outcomes and how they will be taught and assessed.
 Reflect on whether these skills and values can be gained through experiential learning  Develop relevant support for students to draw out the learning gained from experiential learning, in particular the characteristics of professional responsibility.
 Consider how personal development activities enhance the overall skills and values training?
CONCLUSION
The aim of this study was to examine whether CLE as a learning methodology can successfully facilitate the development of students' awareness of professional responsibility in law students. Although there is a rich repository of literature in this field, there is little in the way of empirical data evaluating the link between utilizing CLE to develop specific skills. The study employed a phenomenographic methodology to evaluate the variations in student learning and presented findings which suggest that clinics have the capability of developing and enhancing a variety of lawyering skills, awareness of values and characteristics of a competent lawyer and facilitate the development of new knowledge and deeper understanding of the application of law.
The findings from this study show that students believed they had acquired learning and acquisition of knowledge, skills and character building during the clinical experience and their comments demonstrate a greater awareness of this.
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The findings suggest that students learned most effectively through:
 understanding and applying the law in actual problems;
 learning from mistake made;
 making mistakes and learning from it;
 developing confidence in some key lawyering skills such as learning to solve a client's problem;
 communicating clearly in an accessible manner with clients and stakeholders;
 and in a small number of situation identifying ethical considerations within a client's problem.
There is some indication from the study that students believe they have developed greater awareness of professional responsibility such as working autonomously, learning to deal with uncertainty and emotions, working with integrity and confidence. There is also some evidence of a sense of professional identity and some sense of attitudes, moral and ethical practicalities in legal practice. Despite students' awareness of this high quality learning, they were unable to confirm whether they 108 However, this paper did not seek to make an assessment of whether students' learning of professional responsibility actually had developed.
were approaching a competent professional standard, including not understanding what competency means within the context of various skills and values and undertaking practical work without adequate knowledge of the substantive law.
The study concluded by offering a reflection on how clinics could be better utilized to constructively capture all the opportunities to develop professional responsibility.
These reflections include thoughts on guiding students to understand the learning outcomes and assessment measures of a clinical module, guiding students to understand the value of putting the horse before the cart, designing a clinical module around a living theory framework as identified in Table 3 of the paper on, whilst embedding reflections in a constructive and structured manner in the clinical module.
With the ongoing research in this field, some key areas are in need for future research:
 Whilst it is acknowledged that employing a suitable methodology could be challenging, it is proposed that clinicians and academics could describe and measure how effectively their clinics achieve the intended outcome and aims of a clinical module. This will offer valuable insight into the real educational value of CLE and establish its link between various skills development through this learning methodology;
 Develop a level of competency feedback matrix that is meaningful for students;  Constructively aligning elements of professional responsibility to the learning, teaching and assessment in clinical modules using the living theory framework;
Finally, the paper concludes by offering some thoughts on what all of us could do to integrate skills and values throughout the law curriculum. Personally, these reflections will help me redesign and enhance the existing module and I hope that there is some value in this for other clinical modules.
